
    EJMED, European Journal of Medical and Health Sciences 

Vol. 2, No. 4, August 2020 

DOI: http://dx.doi.org/10.24018/ejmed.2020.2.4.407                                                                                                                                                      Vol 2 | Issue 4 | August 2020 1 
 

  

Abstract — Introduction: Academic integrity is important in 

training of nurses since on completion of their studies the 

nurses will be involved in taking care of lives. Academic 

dishonesty among nursing students leads to putting the lives of 

patients at risk. The Purpose of this study was toassess factors 

contributing to academic dishonesty among Nursing Students 

in Kenya Medical Training Colleges in Western Kenya. 

Methodology: A cross-sectional analytical design was 

employed in this study. Qualitative data was collected from 

lecturers, administrators, examination coordinators, 

disciplinary committee chair persons using Key informant 

interviews. Structured questionnaires for students and 

available records were used to collect quantitative data. Three 

colleges were randomly sampled to include Webuye and 

Bungoma in Bungoma County, kakamega in Kakamega 

County. Systematic sampling was used to select222 students 

who participated in the study while purposive sampling was 

used in selecting 12 key informants. Qualitative data collected 

addressed factors contributing to academic dishonest. Data 

entered in SPSS version 25 software and analysis done using 

both descriptive and inferential statistics. Odds ratio and p 

value were used to determine the strength of association. A p-

value of less than or equal to 0.05 was considered significant. 

Findings: The results revealed that of the 202 students, 

about 47 % got involved in the academic malpractices of which 

most respondents were females. However, the study results did 

not reveal any relationship between respondents’ socio-

demographic characteristics (age, gender) and the acts of 

academic dishonesty although a higher proportion of females 

(48.6%) and those aged 20 years and above (49.5%) were 

involved. The study indicated that students were sensitized on 

academic dishonesty at the beginning of their program through 

various ways with students’ handbook being used the 

commonest (40.1%). Most common form of academic 

dishonesty students engaged in was cheating (71.6%);most 

students gave fear of consequences as the most important 

reason that deterred them from engaging in academic 

malpractices at 20%.Mainfactor contributing to academic 

dishonesty was the lack of lecturers to adhere to policies during 

administration of examinations (OR: 2.3; 95% CI: 1.2-4.5; 

0.01). Other factors include students not aware of college rules 

(OR:0.6;95%CI:0.3-1.0;0.07), overcrowding (47.8%), 

accessibility to examination material (48.5%) and peer 

pressure (50.4%). 
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Conclusion: The study concludes that academic dishonesty is 

prevalent in the three colleges with cheating as the commonest 

form with various contributing factors namely: overcrowding 

and lack of lecturers adhering to policies in administration of 

examinations, followed by family pressure to perform well.  

Recommendation: This study therefore recommends that 

lectures should adhere to college policies particularly during 

invigilation of examinations and the administration should 

ensure provision of enough spacing during examination. This 

will contribute immensely towards enhancing academic 

integrity among nursing students. 

 

Index Terms — Academic; dishonesty; nursing; students.  

 

I. INTRODUCTION 

Academic dishonesty is the application of illegitimate aid 

with the intention of deceiving an instructor or other 

individuals that have been assigned the evaluation of 

students’ work in meeting course requirements [28]. It is an 

old age issue for administrators and the faculty at large and 

has been the topic of ethical debate for many years [18]. 

There are many complex, moral, ethical, cultural and social 

issues revolved around academic dishonesty [14]. Since the 

founding of institutions of higher learning, academic 

dishonest has been rampant in fluctuating degrees, and this 

has been evidenced by Aristotle’s influencing works on 

politics and ethics. The core of the Hippocratic Oath is a 

commitment to serve others diligently and to refrain from 

cheating [5]. Colonial schools and institutions of higher 

learning adhered to policies established for the purpose of 

ethical and moral conduct [10]. There is therefore, a need to 

uphold and be cautious on the global standards of acceptable 

scholarly behavior. Consequently, institutions should unite 

and establish policies and guidelines that have universal 

credibility and which will be globally more uniform and 

effective [18]. 

Academic dishonesty among students is a rising issue in 

higher education and middle colleges. Globally, above 80% 

of college students accept that cheating is essential to forge 

ahead in higher learning [19]. Over 70% of all college 

students now confess to having engaged in different forms 

of academic dishonesty [6]. Students are expected to 

produce their independent work with acknowledgement of 

the sources from which they receive information [29]. 

Previous studies report that the explanations for student 

academic dishonesty are complex. Some of reasons as to 

why students engage in academic cheating include stressful 

environment, burden to perform well and acquire 

employment after graduation, peer competition and lack of 

preparation [26]. 
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Research has shown that the frequency of academic 

dishonesty in colleges is above 70% [6]. A survey done in 

South Korea in the year 2016, revealed that9,229 cases of 

academic dishonesty were reported in one year out of these 

143 students were expelled with the average rate of 

plagiarism being 0.72% equivalent to 7 cases in every 1000. 

Globally, above 80% of college students believe cheating is 

a necessity to excel [19]. Averages of 70% of students now 

confess to having engaged in different forms of academic 

dishonesty [6]. In Kenya about 50% academic dishonesty 

cases occurs in most colleges with various forms being 

reported in the year 2012 and specific to western region, 

about 50% of students in higher institutions of learning 

admitted to have been involved in various types of academic 

dishonesty [6]. 

Kenya Medical Training College report for the years 

2015/2016 showed that there was an upsurge of Academic 

Dishonesty in most Colleges nationwide. This is contrary to 

the expectation that students should be 100% honest in their 

work since their future career revolves around taking care 

oflives [6]. There is an urgent need for restoration and 

upholding of academic integrity among nursing students as 

this has adverse consequences which can adversely affect 

patients by graduating students who lack the required 

qualifications thus jeopardizing the quality of care provided 

to patients [11]. However, in western region of Kenya, there 

is little evidence of studies having been carried out as far as 

contributory factors of academic dishonesty are concerned. 

Therefore, this study aims at investigating Academic 

Dishonesty and single out its major contributing factors 

[28]. 

 

II. METHODOLOGY 

A cross-sectional analytical design was employed in this 

study. Participating colleges were selected randomly from 

the rest of the colleges in Western region. Nursing students 

in all three colleges were selected using simple random 

sampling technique (Webuye, Busia and Kakamega) from 

450 nursing students, other Staff respondents were selected 

purposively as follows principals, examination coordinators, 

disciplinary committee chairpersons and administrative 

officers. Qualitative data was collected from lecturers, 

administrators, examination coordinators, disciplinary 

committee chair persons using Key informant interview 

schedules. Structured questionnaires were administered to 

202 students sampled systematically and available academic 

Existing college records and registers on prevalence and 

incidences of academic dishonesty were also accessed for 

quantitative data. Dataentered in SPSS version 25 software 

and analysis done using both descriptive and inferential 

statistics. Odds ratio and p value were used to determine the 

strength of association. A p-value of less than or equal to 

0.05 was considered significant. 

 

III. FINDINGS 

A. Socio demographic Characteristics of students 

Most respondents as shown in Table 1 were females 55% 

(n=111) while males comprised45% (n=91). More than half, 

51.6 % (n=97) of the respondents were above 20years 

followed by those below 18 years at 27.3 % (40/202). 

Majority, (98.5%) were Christians. Most of the students 

were in their second year at 44.1% followed by first years at 

35.1%. 

 
TABLE 1: SOCIO DEMOGRAPHIC CHARACTERISTICS OF RESPONDENTS 

Variable Categories N % 

Gender 

Male 91 45.0 

Female 111 55.0 

Total 202 100 

Age group in 

years 

<18 51 25.3 

18 – 20 54 26.7 

>20 97 48.0 

Total 202 100 

Religion 
Christian 199 98.5 

Muslim/Others 3 1.5 

 Total 202 100 

Year of study 

Year 1 71 35.1 

Year 2 89 44.1 

Year 3 42 20.8 

 Total 202 100 

 

B. Prevalence and nature of academic dishonesty 

The findings revealed that of the 202 students, about 47 

% got involved in academic malpractices of which most 

respondents were females. The one year reviewed academic 

disciplinary committee records revealed a prevalence of 

42% of academic dishonesty in Kakamega MTC, 40% in 

Bungoma MTC and 18% in Webuye MTC. 

Figure 1 presents nature of academic dishonesty 

categorised into specific forms. Findings show that cheating 

is leading (71.6%) followed by plagiarism (13.7%), 

collusion (8.4%) and falsifying data (5.3%). Other 

categories included clinical misconduct such as falsifying 

patients’ records, at (1.1%).   

 

 
Fig. 1. Nature of academic dishonesty. 

 

Findings from key informant interview (DCC1) support 

that cheating is the most common form of academic 

dishonesty: 

‘Most of our students are usually found with small notes 

in the examination room. A few would have with some 

writings on the palm of their hands while others being 

involved in clinical misconducts’ (DCC 1). 

C. Source s of Information on academic Dishonesty 

Figure 2 shows that the main source of information for 

the students on academic dishonesty in the three colleges 

was students’ handbook issued to them at the beginning of 

training at 40.1%, while lecturers comprised 23.8% and 
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school website 11.4%. Among the respondents, 11.9% never 

got any information on academic dishonesty and only 5.4% 

got the information during orientation. This is contrary to 

what one of the key informants stated: 

‘It is mandatory that all students are given orientation at 

the beginning of their training which includes pointing out 

on the dire consequences of academic dishonesty. It is 

against college policies for any lecturer to deny students 

such an opportunity as it can compromise quality of 

education and care’ (Principal 3). 

 

 
Fig. 2. Sources of information on academic dishonesty. 

 

D. Reasons for not cheating 

As shown in Figure 1.3 main reasons for not cheating 

among the respondents included fear of consequences 

(20%), personal evaluation on whether learning took place 

(19.1%), personal/ethical code (19.1%) and respect for 

faculty (19%). This was also supported by findings from key 

informant DCC3. 

‘Many students fear dire consequences. Once one of them 

is found cheating, the punishment applied to him/her is 

usually heavy which scares most of them; this has seen a 

decline in academic malpractices in our college’ (DCC 3). 

 

 
Fig. 3. Reasons for not cheating. 

 

E. Socio-demographic factors contributing to academic 

dishonesty 

Table 2 shows results on bivariate analysis on the 

association between student’ socio-demographic 

characteristics and academic dishonesty. None of the socio-

demographic variables was statistically significantly 

associated with academic dishonesty. However, findings 

reveal interesting outcomes. A higher proportion of students 

aged 20 years and above (49.5%) compared to 44.3% of the 

younger age group were involved in academic dishonesty. 

Likewise, more second years (52.8%) than the rest of the 

other students in year one and three (42.5%) participated in 

the malpractice.  

Results from key informants equally confirmed that 

student’ socio-demographic variables do not influence 

involvement in academic dishonesty: 

‘Students cheat in academics regardless of age, gender 

and year of study. Every student wants to pass examination 

and given chance they can do what it takes to pass.’ (Exam 

Coordinator 1). 

 
TABLE 2: STUDENTS’ SOCIO-DEMOGRAPHIC FACTORS ASSOCIATED WITH 

ACADEMIC DISHONESTY 

Variable Categories n 

Involvement 

in academic 

dishonesty OR 95%CI 
p 

value 
Yes 

(%) 

No 

(%) 

Gender  Male 91 45.0 55.0 0.9 0.5–1.5 0.6 

Female 111 48.6 51.4 

Age 

group in 

years 

<20 97 44.3 55.7 0.8 0.5–1.4 0.5 

≥20 105 49.5 50.5 

Year of 

study 

Year 2 89 52.8 47.2 1.5 0.9–2.6 0.1 

Year 1/3 113 42.5 57.5 

 

F. Influence of student’s awareness on academic 

dishonesty and involvement in the malpractice 

Table 3 presents bivariate analysis on students’ awareness 

and involvement in academic dishonesty. Results suggest 

that students who were aware of cheating being the 

commonest form of academic dishonesty were almost twice 

as likely to commit academic dishonesty compared to those 

who were aware of other forms of malpractice 

(OR:1.8;95%CI:1.0-3.4: p = 0.06) although the result was 

marginally statistically significant. Furthermore, a higher 

proportion of students who rated academic dishonesty as 

‘high’ (53.1%) were involved in the malpractice as 

compared to 44.2% who were not. The results could be 

corroborated by what one of the key informants stated 

below: 

‘We use our own intelligence to single out those involved 

and once proved guilty we punish them thoroughly to deter 

others from the acts. Students are aware of the 

consequences. Students rarely report their colleagues who 

get involved in academic dishonesty.’ (Principal, 3) 

G. Perceived factors contributing to academic dishonesty 

Table 4 shows results of bivariate analysis on the causes 

of academic dishonesty. Available evidence showed that 

students who agreed with lack of lecturers adhering to 

policies as a probable cause of academic dishonesty were 

two times more likely to have committed academic 

malpractice (OR: 2.3; 95%CI: 1.2 – 4.5; 0.01).A marginally 

statistically significantly proportion of students who were 

not aware of ineffective college rules against malpractice 

were likely to have been involved in academic malpractice 
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(OR: 0.6; 95%CI: 0.3 – 1.0; 0.07). Forty percent of the 

former group were less likely to have participated in the 

malpractice. 
 

 

 

 

TABLE 3: RELATIONSHIP BETWEEN STUDENT’S AWARENESS ON ACADEMIC DISHONESTY AND INVOLVEMENT IN MALPRACTICE 

Variable Categories N 

Involvement in academic 

dishonesty OR 95%CI p value 

Yes (%) No (%) 

Rating of academic 

dishonesty 

High 64 53.1 46.9 
1.4 0.8–2.6 0.2 

Low 138 44.2 55.8 

Commonest nature of 

academic dishonesty 

Cheating 142 51.4 48.6 
1.8 1.0–3.4 0.06 

Other forms 60 36.7 63.3 

Students report incidences 

of academic dishonesty 

Yes 103 45.6 54.4 
0.9 0.5–1.6 0.7 

No 99 48.5 51.5 

School administration 

aware of exam 

malpractices 

Yes 139 43.2 56.8 

0.6 0.3–1.1 0.1 
No 63 55.6 44.4 

 

Other results that are important includes overcrowding 

(49.7%), students being main contributors (49.4%), family 

pressure (47.8%), accessibility to exam materials (48.5%), 

lack of self-confidence (47.8%) and peer pressure (50.4%) 

with most of the students who perceived these as the major 

causes, having been involved in the malpractice. However, 

the results were non-statistically significant.   

‘Some come in as very hard working and loyal students 

but get influenced by their friends who may be dishonest. 

Most students don’t study hard, they lazy around hoping to 

cheat during examination period.’ (DCC 2). 

 
 

TABLE 4: PERCEIVED FACTORS CONTRIBUTING TO ACADEMIC DISHONESTY 

Causes of academic 

dishonesty 
Categories n 

Involvement in academic 

dishonesty 
OR 95%CI P value 

Yes (%) 
No 

(%) 

Overcrowding Agree 165 49.7 50.3 
1.8 0.8 – 3.8 0.1 

Disagree 37 35.1 64.9 

Conducive environment that 

supports academic integrity 

Agree 164 47.0 53.0 
1.0 0.5 – 2.0 0.9 

Disagree 38 47.4 52.6 

Main contributors Students 162 49.4 50.6 
1.6 0.8 – 3.3 0.2 

Others 40 37.5 62.5 

Overcrowding and Lack of 

Lecturers adhering to 

policies in administration of 

examinations 

Agree 152 52.0 48.0 

2.3 1.2 – 4.5 0.01 
Disagree 50 32.0 68.0 

Cheating for better results Agree 107 47.1 52.9 
1.0 0.6 – 1.7 0.9 

Disagree 95 47.4 52.6 

Family pressure Agree 163 47.8 52.2 
1.2 0.5 – 2.6 0.06 

Disagree 39 43.3 56.7 

Accessibility to exam 

materials on net 

Agree 134 48.5 51.5 
0.9 0.6 – 2.1 0.6 

Disagree 68 45.5 55.0 

Laziness among students Agree 136 49.3 50.7 
1.1 0.6 – 2.0 0.07 

Disagree 66 47.2 52.8 

Unaware of college rules Agree 126 42.1 57.9 
0.6 0.3 – 1.0 0.7 

Disagree 72 55.6 44.4 

Lack of self-4confidence Agree 134 47.8 52.2 
1.1 0.6 – 2.1 0.7 

Disagree 68 44.4 55.6 

Peer pressure Agree 119 50.4 49.6 
1.4 0.8 – 2.5 0.2 

Disagree 81 42.0 58.0 

In order to improve college 

ranking. 

Agree 122 48.4 51.6 
1.1 0.6 – 2.0 0.06 

Disagree 80 45.0 55.0 

 

IV. DISCUSSION 

The findings results revealed that of the 202 students, 

about 47 % got involved in academic malpractices of which 

most respondents were females. However, the study results 

did not reveal any relationship between respondents’ socio-

demographic characteristics (age, gender) and the acts of 

academic dishonesty. This is contrary to a study conducted 

by [36] which suggested that gender differences and age 

were associated with academic malpractice.  

Contributory factors to academic dishonesty included 

overcrowding and lack of lecturers adhering to policies in 

administration of examination. Other important causes 

though not statistically significant were family pressure to 

perform well. A similar study carried out in New York 

revealed that increased pressure to perform well from family 

and friends was seen as a risk in involvement in academic 

dishonesty acts [22]. This was a true reflection of a study 

done in Australia which pointed out that laxity on the side of 

lecturers during invigilation, pressure for better results and 

prior accessibility to examination materials were among 

causes of academic malpractices [34]. 

This study also highlighted that students in nursing 

colleges receive information about academic dishonesty 

through different methods at the beginning of their training 
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which included student’s handbook as the major way used to 

sensitize students. This is supported by [35] who confirmed 

that before commencement of training, it was important that 

students passed through specific training to help minimize 

acts of academic dishonesty. The study further pointed out   

reasons that made students not to get involved in academic 

practices which included fear of consequences as the major 

deterrent, personal evaluation of learning, personal/ ethical 

codes and respect for faculty. This corroborated with a 

similar study done   in Malaysia which pointed out that most 

students found carrying out academic dishonesty acts were 

heavily fined and this scared their colleagues who had plans 

to cheat in examinations and assignments [33]. 

This study found that the commonest form of academic 

dishonesty is cheating which is supported by [33] whose 

study in Australia revealed that majority of students cheated 

by carrying small notes into the examination room. 

 

V. CONCLUSIONS AND RECOMMENDATIONS 

Involvement in academic dishonesty in Kenya Medical 

Training Colleges among nursing students is prevalent with 

cheating as the commonest. The common contributory 

factors are overcrowding, lack of lecturers adhering to 

examination rules, regulations and policies during 

administration of examinations and pressure to perform 

well. Student’s orientation and availability of student hand 

book are the main sources of information on academic 

dishonesty. This study recommends the management of 

Medical Training Colleges to address space issues to avoid 

overcrowding during examination and examiners to abide by 

policies and regulations during exam administration. 

Orientation of students and use of student handbooks will 

inculcate discipline and improve academic integrity among 

nursing student. 
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